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Abstract 
This study investigates the effect of teachers’ self-efficacy on personal teaching and external influences. The study involves 18 
novice and 18 experienced English teachers teaching at Ilam high schools from March to September of 2014. Data were collected 
through a questionnaire. Teacher’s questionnaire consisted of 36 Likert scale items. To analyze the data, t-tests were applied. 
When the two groups were compared, novice and experienced teachers were found to differ in their self-efficacy for classroom 
management, but not in their efficacy for personal teaching and external influences. In order to improve teachers' efficacy for 
personal teaching and external influences in-service training programs and regular meetings where teachers share their 
experiences can be held. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
Self-efficacy is the “beliefs in one’s capabilities to organize and execute the courses of action required to produce 
given attainments” (Bandura, 1997). 
Bandura’s theory of self-efficacy is based on the observation that different people have different levels of self-
efficacy under particular conditions. The main concerns of the theory are the differences between people with high 
self-efficacy and low self-efficacy in terms of their attitudes towards tasks and the amount of work to be done, the 
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structure of self-efficacy, and sources of self-efficacy. 
Bandura states that people improve their skills as much as they can in particular fields of interest to them. As a 
result, they have different levels of self-efficacy in different areas. Improving skills necessary to succeed in certain 
activities and having high self-efficacy to handle demanding conditions are required for high performance. People’s 
level of self-efficacy affects their performances. Low self-efficacy leads to questions about the self in terms of 
capabilities and lack of motivation, both of which prevent people from concentrating on the activity they are 
involved in. 
When people cannot succeed in an activity, they question their capabilities and feel depressed. However, people 
with high self-efficacy feel the strength to cope with difficulties. The difficulty of the activity may motivate them 
even more and they strive for success. 
The fact that someone has high self-efficacy and has done their best with enthusiasm does not mean that they will 
be successful. They may fail, but people with high self-efficacy do not feel the need to hide behind external factors 
like the physical conditions in a setting or the fact that they have shortcomings as people with low self-efficacy do. 
Instead, they think they should work harder for success and strive to gain control over “potential stressors or threats” 
(Bandura, 1997). These qualities of people with high self-efficacy separate them from people with low self-efficacy, 
helping them perform well. 
Teachers' beliefs about their own effectiveness, known as teacher efficacy, underlie many important instructional 
decisions which ultimately shape students' educational experiences (Soodak & Podell, 1997).  
  As stated earlier self-efficacy is the “beliefs in one’s capabilities to organize and execute the courses of action 
required to produce given attainments” (Bandura, 1997). 
Bandura states that people improve their skills as much as they can in particular fields of interest to them. As a 
result, they have different levels of self-efficacy in different areas. Improving skills that are important to succeed in 
certain activities are required for high performance. People’s level of self-efficacy affects their performances. Low 
self-efficacy leads to questions about the self in terms of capabilities and lack of motivation, both of which prevent 
people from concentrating on the activity they are involved in. 
Teachers' sense of efficacy can potentially influence both the kind of environment that they create as well as the 
various instructional practices introduced in the classroom (Bandura, 1997). Furthermore, teachers with a high sense 
of self-efficacy are confident that even the most difficult students can be reached if they exert extra effort; teachers 
with lower self-efficacy, on the other hand, feel a sense of helplessness when it comes to dealing with difficult and 
unmotivated students (Gibson & Dembo, 1984). The literature widely documents the pervasive influence of self-
efficacy beliefs and corroborates social cognitive theory that places these beliefs at the roots of human agency 
(Bandura, 2001). 
The importance of self-efficacy in behavior management has been highlighted by Martin and colleagues (Martin 
et al., 1999) who proposed that teachers’ responses to misbehavior may be mediated by their beliefs about their 
ability to deal with behavior, as well as their beliefs about the causes of student misbehavior.  
     Studies have found a negative correlation between teachers’ confidence and their use of effective behavior 
management techniques (Safran, 1989; Woolfolk, Rossoff, & Hoy, 1990). For instance, less confident teachers are 
more likely to become angered and threatened by misbehavior (Ashton, Webb, & Doda, 1983, as cited in Dembo & 
Gibson, 1985); use inappropriate management techniques (Martin et al., 1999; Pettit, Bates, & Dodge, 1992); and 
frequently refer students to other school personnel (Martin et al., 1999). In comparison, confident teachers believe 
that difficult students are teachable (Buell, Hallam, Gamel-McCormick, & Sheer, 1999); they offer more support 
(Ashton & Webb, 1986); and use proactive approaches to behavior management (Blankenship, 1988; Cartledge & 
Johnson, 1996). It has been posited that teachers who fail to handle disruptive behaviors with confidence may 
precipitate or exacerbate behavior problems (Martin et al., 1999; Pettit et al., 1992). Given these findings, it appears 
that teachers most effective in dealing with misbehavior are those teachers most confident in their ability to teach 
difficult students. 
 Iranian students have to pass English course at school and university, but most of the teachers are not able to 
manage the class with high level of self-efficacy .Thus, research on classroom management and teachers’ self 
efficacy is worth studying. The present study aims to investigate the relationship between teacher’s self-efficacy and 
classroom management. Therefore, in the present study, we are going to explore the factors that impact personal 
teaching and external influences including self-efficacy. 
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2. Questions and Hypotheses 
 
The current study seeks answers to the following questions: 
1. What is the relationship between the novice and experienced English teachers’ self-efficacy for personal 
teaching? 
2. What is the relationship between the novice and experienced English teachers’ self-efficacy for external 
influences? 
 
2.1 Research hypotheses 
 
H01: There is no relationship between novice and experienced English teachers’ self-efficacy for personal 
teaching. 
H02: There is no relationship between novice and experienced English teachers’ self-efficacy for external 
influences. 
 
 
3. Methodology 
 
3.1 Participants 
 
The study is descriptive in nature and survey method was used to collect data. The participants are 36 English 
teachers working at Ilam high Schools.  
 
3.2. Instruments 
 
A questionnaire was used to collect data in this study. The questionnaire given to teachers was used to measure 
their self-efficacy for personal teaching and external influences. In order to make the distinction between novice and 
experienced teachers, Freeman’s (2001) definition was used. Freeman defines novice teachers as those having less 
than three years of experience and experienced teachers as those having five or more years of experience. However, 
because there are only few teachers who can be described as novice according to Freeman’s definition at Ilam high 
Schools, all teachers with less than five years of experience have been regarded as novice teachers in this study. 
Emmer and Hickman’s (1991) Teacher Efficacy Scale was used in this study to measure teachers’ self-efficacy for 
personal teaching and external influences. The researchers developed this questionnaire by adding 12 more items to 
Gibson and Dembo’s Teacher Efficacy Scale, which is the most well-known scale for measuring teacher efficacy 
(Brouwers & Tomic, 2003; Henson, Kogan, & Vacha-Haase, 2001). 
 
3.3. Procedure 
 
The participants were asked to fill the questionnaire in order to investigate the relationship between novice and 
experienced teachers’ self efficacy for personal teaching and external influences. It took about fifteen minutes for 
teachers to fill out the questionnaires. Information about the participants’ thoughts and feelings was gathered 
through the use of a Likert scale (Brown & Rodgers, 2002). The questionnaire, which uses a six point Likert scale, 
provided the respondents with six possible answers ranging from ‘strongly disagree’ to ‘strongly agree’. 
 
3.4 Data Analysis 
 
The obtained data were loaded into the Statistics Package (SPSS). The mean scores of the results for teachers’ 
self-efficacy for personal teaching and external influences were calculated. 
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Before running any statistical tests on the data, the items with negative meanings were reversed. Items 17, 19, 23, 
and 33 in this questionnaire were reversely scored. 
4. Results 
 
Statistical assumptions of normality test are set out as follows: 
H01: the distribution of data for each variable is normal.  
H02: The distribution of data for each variable isn’t normal.  
 
Table1. Results of testing data normality 
    Kolmogorov-Smirnova         Shapiro-Wilk 
  
Statistic df Sig. Statistic df Sig. 
Self-efficacy of 
Experienced 
English teachers 
.217 18 .195 .743 18 .241 
Self-efficacy of 
Novice English 
teachers 
.228 18 .198 .849 18 .256 
 
 
Based on the above table, the data distribution obeys a normal distribution, and H0 hypothesis is accepted. 
 
 
4.1 Inferential Statistics  
 
The current study encompassed 36 EFL teachers drawn from several high schools in Ilam province. Within all 
teachers’ responding to the study, 18 (50%) of teachers had less than 5 years of teaching experience, and 18 (50%) 
had more or equal to 5 years of teaching experience. 
 
 
4.1.2. What is the relationship between novice and experienced English teachers’ self-efficacy for personal 
teaching? 
 
Tables (2) and (3) show the difference between the experienced and novice English language teachers' self-
efficacy for personal teaching. To investigate this question, standard deviation and mean were computed. 
 
 
Table (2) Group Statistics for relationship between the novice and experienced English teachers’ self-efficacy 
for personal teaching 
 VAR00002           N Mean Std. Deviation Std. Error Mean 
EXT 
NT dimension1 
   5.00          18 32.8333 7.61770 1.79551 
   6.00          18 34.6667 4.87491 1.14903 
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Table (3) Independent Samples Test for relationship between the novice and experienced English teachers’ self-efficacy for personal 
teaching 
 
Levene's Test for 
Equality of Variances t-test for Equality of Means 
F Sig. t df Sig. (2-tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence Interval 
of the Difference 
Lower Upper 
VAR000
01 
Equal variances 
assumed 1.988 .168 -.860 34 .396 -1.83333 2.13169 -6.16546 2.49879 
          
 
Based on the calculated value of t and a significance level greater than 0.05 (.396), there is no reason for rejecting 
the null hypothesis of normality based on the data, and H0 hypothesis is accepted. According to the above table, 
there is no significant difference between experienced and novice English language teachers’ personal teaching. 
 
 
4.1.3. What is the relationship between novice and experienced English Teachers’ self efficacy for external 
influences?  
 
Tables (4) and (5) display the difference between experienced and novice English language teachers' self-efficacy 
for external influences. Like the previous one, to investigate this question, we calculated mean and standard 
deviation. Then, t-test for equality of means is obtained. 
 
 
Table (4) Group Statistics for relationship between the novice and experienced English teachers’ self-efficacy for 
external influences 
 VAR00002 N Mean Std. Deviation Std. Error Mean 
EXT 
NT dimension1 
7.00 18 60.7222 12.07723 2.84663 
8.00 18 58.2778 8.49779 2.00295 
 
 
 
Table (5) Independent Samples Test for relationship between the novice and experienced English teachers’ self-efficacy for external 
influences 
 
Levene's Test for 
Equality of 
Variances 
t-test for Equality of Means 
F Sig.  t df Sig. (2-tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence Interval 
of the Difference 
Lower Upper 
VAR000
01 
Equal variances 
assumed .308 .583 .702 34 .487 2.44444 3.48068 -4.62914 9.51803 
          
 
 
Based on the calculated value of t and a significance level greater than 0.05 (.487), it can be concluded that H0 
hypothesis is accepted. That is, there is no significant difference between experienced and novice English language 
teachers’ external influences. 
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5. Discussion  
 
The results of the items in the questionnaire were analyzed in order to find the differences in novice and 
experienced teachers’ efficacy levels for personal teaching, and external influences. The mean scores of the three 
groups of items were calculated separately for both novice and experienced teachers. T-test was run to compare the 
responses of novice and experienced teachers. The t-test results indicate that the two groups of teachers do not 
significantly differ from one another in terms of their self-efficacy level for personal teaching and external 
influences. 
The first question of the study attempted to explore the relationship between novice and experienced English 
teachers’ self-efficacy for personal teaching. Although novice teachers may be acting in similar ways to experienced 
teachers in the classroom, novice teachers may expect to be able to prevent or deal with problems more efficiently. 
As a result of their limited experience, novice teachers’ expectations might be higher than what is possible to 
achieve. For example, novice teachers may be evaluating their performance low because there is one or two students 
they cannot control as well as they would like to. However, experienced teachers may accept the presence of one or 
two disruptive students as the general situation in most of the classrooms. Thus, they may not consider such 
exceptional cases while evaluating their general practice. 
Gabrielatos (2002) emphasizes the importance of teachers’ personalities and teaching skills in language teaching. 
He states that teachers need to be willing to help learners overcome the problems they face in the learning process. 
Because teachers may vary in the degree of willingness to help, students may have different perceptions of different 
teachers’ practices. Gabrielatos (2002) uses a triangle to describe the factors that influence a language teacher’s 
success in teaching. He states that teachers need to be knowledgeable in terms of methodology of language teaching, 
efficient users of the language in all skills, and also have personalities that help learners overcome the problems they 
face in the learning process. For example, effective language teachers use various kinds of materials depending on 
the learning styles of students, are accurate and fluent users of the target language, and are careful about the interests 
and needs of their learners. Just as the three sides of a triangle form the whole picture, these three aspects are 
required to be effective teachers. Because of the interactive nature of these teaching characteristics, students may 
form more holistic views of teachers that include their teachers’ personalities and teaching skills. 
The second question of the study attempted to explore the relationship between novice and experienced English 
teachers’ self-efficacy for external influences.. The factors teachers see as the reasons for the disruptive behaviors 
are the characters of the students, home environment, classroom environment, and teachers’ practices in the 
classroom. The first two reasons are external factors over which teachers do not have much control. As the results of 
the teacher questionnaire show, the mean score of teachers’ efficacy for external influences is low. When novice and 
experienced teachers’ efficacy for external influences is measured separately, experienced teachers are found to have 
high efficacy for external influences. However, experienced teachers as well have a lower level of efficacy for 
external influences than their efficacy for personal teaching and classroom management. Although teachers with 
high efficacy are expected not to believe external factors are the reasons for difficult situations they need to deal 
with (Bandura, 1997; Dweck, 2000), several experienced, highly efficacious teachers in this study pointed to the 
difference these factors make. The reason for identifying external factors may not be an attempt to cover failure as 
teachers pointed out not only external factors but also the effect teachers’ practices make. This result may show that 
teachers are aware of the various sources of influence on student behavior. Teachers believe in the effect these 
factors make on classroom management problems, but they also ask students about the reasons for their 
inappropriate behavior, which is one of the methods to deal with problems. The practices of the experienced teachers 
using verbal intervention do not match their levels of efficacy when the literature is considered (Bandura, 1997; 
Henson, 2001). The reason behind the novice teachers’ sensitive approach towards students might be the fact that 
they have studied classroom management and teaching methods more recently than the experienced teachers. 
Experienced teachers might well be losing their patience in time because they have dealt with so many problematic 
students, which may result in their using the verbal intervention method. 
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